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ABSTRACT


Youth with disabilities encountered unique and significant challenges as they transition out of high school.  As the number of youth with disabilities being served in public schools continued to increase, the amount of federal money invested in transition programs designed to improve the outcomes of these youth as they reach adulthood also rose.  Despite the monies invested, youth with disabilities continued to lag behind their non-disabled peers.  Research was necessary to evaluate the effectiveness of programs in preparing youth with disabilities for a successful transition to adulthood.  Approximately 75 youth with disabilities participated in a youth transition program, Fast Track; in addition, approximately 15 youth with disabilities served as a control group in the study.  The participants included youth between the ages of 14 – 21 years old with a documented disability.  An Individualized Education Plan (IEP) served as proof of disability for all participants.  

This study investigated the effectiveness of a youth transition program, Fast Track, in effectively preparing youth with disabilities for the transition out of high school.  The Fast Track curriculum was designed to improve participants’ skills in utilizing Participatory Action Research (PAR) to set and achieve personal goals in areas relevant to a successful transition: Education, Vocation, Money Management, Housing, Transportation, and Social Skills.  Participants attended the Fast Track classes on an individual basis or as part of a class in a traditional high school setting.  Individual participants responded to invitations distributed through local community organizations and educators and subsequently attended a 240-minute Saturday class once a week for a 5-week period.  In addition, Fast Track was taught in a traditional school setting at participants’ high schools.  At the high schools, Fast Track was taught for a 55-minute class once a week over a 21-week period.  The high schools included Barry Goldwater, Transitions, Glendale Union, Next Step, and North.  Participants in both the treatment and control groups were administered a 3-part questionnaire as a pre- and post-test to determine the overall effectiveness of the curriculum.  A one-way analysis of variance was conducted to evaluate the relationship between participation in Fast Track and preparedness for the transition out of high school.  The independent variable, participation in Fast Track, included two levels: Fast Track and control group.  The dependent variable was the difference in scores on the combined totals of the 3-part questionnaire completed by participants.  

Fast Track was offered to youth with disabilities as part of a larger grant with the city of Phoenix.  Fast Track served as the initial work readiness/life skills training for participants.  Upon completion of Fast Track, participants had the opportunity to work with a Career Advisor from Goodwill of Central Arizona to identify and obtain future training and employment opportunities.  Due to time constraints, this research focused exclusively on the effectiveness of Fast Track in improving the transition skills of youth with disabilities; however, future research studies are warranted in examining the overall effectiveness and long-term effects of participants’ involvement in the complete program.
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CHAPTER 1

Introduction

The number of youth with disabilities being served in the public school system has increased significantly over the last thirty years.  The two major reasons for the increases are federal mandates and medical advances.  Federal mandates opened the doors to the public school system for millions of children with disabilities.  At the time of the passage of Public Law 94-142 in 1975, Congress reported that 1 million of an estimated 8 million children with disabilities were being excluded from the public school system (Smith, 2005).  In addition, medical advances and improvements in the education and involvement of parents in the health care process have led to 90% of children with special health care needs surviving into adulthood (The Healthy and Ready to Work National Center, 2005).  These increases have changed the landscape of schools across the nation.  Schools are not only responsible for providing for the educational needs of youth with disabilities, but schools also are responsible for planning for the transition to adulthood.    

The process of transitioning from high school to the adult world can be a unique, challenging, and even scary time for any youth, but youth with disabilities often encounter even more significant challenges.  Blackorby and Wagner (1996) reported that only 14 to 19% of youth with disabilities who graduated high school attended postsecondary education; this is much lower than the 56% of youth without disabilities who attend postsecondary education.  Furthermore, youth with disabilities had an employment rate of 46%, while youth without disabilities 

had an employment rate of 59%.  A study of 1,285 Arizona youth with disabilities found that 68% of the youth were unemployed during the first year after high school (Love & Malian, 1997).  Zafft, Hart, and Zimbrich (2004) analyzed the importance of involvement in postsecondary education and reported that young adults with disabilities can increase their likelihood of finding competitive employment by attending postsecondary education.  Increasing the number of youth with disabilities entering and succeeding in postsecondary education will increase their ability to work and be independent after secondary school.  The question becomes how can youth with disabilities be better served and better prepared for the transition to the adult world.  This research will examine legal mandates that have had such a significant impact on the lives of youth with disabilities, barriers these youth encounter, and successful methods in preparing youth with disabilities for the transition out of high school. 

CHAPTER 2

Review of Relevant Literature
Legal Mandates

Legal mandates have had a significant impact on the education of youth with disabilities.  This includes the number of youth with disabilities being served in public schools, as well as the quality of education being received.  Laws requiring children to attend school have not been applicable to all children, and those children with disabilities have not always been perceived as being able to benefit from what schools have to offer (Whorton, Siders, Fowler, and Naylor, 2001).  Many youth with disabilities had been excluded from participating in traditional classrooms and have received their education in inclusive environments in institutions or traditional schools but segregated from their non-disabled peers.   


Two of the first statutes impacting the public education of youth with disabilities were Section 504 of the Rehabilitation Act of 1973 and Public Law 94-142 (Education for All Handicapped Children Act) that Congress passed in 1975.  Section 504 of the Rehabilitation Act of 1973 is a civil rights statute that prevents public or private schools receiving federal financial aid from discriminating against youth with disabilities (deBettencourt, 2002).  The statute also requires that schools provide appropriate accommodations to youth.  Public Law 94-142 changed the landscape of public education.  Smith (2005) summarized, 
     All children with disabilities must be referred, evaluated, and determined to be 

     eligible or not; all eligible students must have IEPs; and all must be provided    

     with a free, appropriate public education, meaning they must be served in the 

     least restrictive environment. (p. 315)

Whorton et al. (2001) reported that the number of youth in special education increased by 45% between 1979 and 1996, while the total school enrollment increased by 11% (see Table 1).  
Table 1

Change in Number of Students Served Between 1979-80 & 1996-97
	Disability 
	1979-80
	1996-97
	% Increase/Decrease

	Autism
	
	34,082
	

	Deaf-Blind
	1,341
	1,269
	-5.36%

	Hearing Impaired
	50,991
	68,641
	34.60%

	Mental Retardation
	750,829
	592,847
	-21.04%

	Multiple Disabilities
	44,692
	99,114
	121.77%

	Orthopedic Impairments
	48,940
	66,355
	35.58%

	Other Health Impairments
	96,418
	160,663
	66.63%

	Serious Emotional Disturbances
	287,637
	446,635
	55.27%

	Specific Learning Disabilities
	1,246,963
	2,669,491
	114.07%

	Speech or Language Impairments
	1,022,028
	1,049,075
	0.02%

	Traumatic Brain Injury
	
	10,356
	

	Visual Impairments
	20,821
	25,800
	23.91%

	
	
	
	

	Total (all disabilities)
	3,579,660
	5,224,328
	45.94%

	Total (all students)
	40,651,000
	45,228,526
	11.26%



In 1997, Public Law 94-142 was reauthorized as the Individuals with Disabilities Education Act (IDEA).  In addition to continuing to ensure that youth with disabilities continue to receive a free and appropriate education, IDEA 97 sought to ensure that the education provided would lead to positive outcomes as youth with disabilities entered into adulthood (Dymond & Orelove, 2001).  Public Law 101-476, part of the reauthorization of IDEA, for the first time required schools to provide transition planning no later than age 16; IDEA 97 lowered the age for transition planning to 14 (Smith, 2005).  IDEA 97 defined transition as a coordinated set of activities that:

     is designed within an outcome-oriented process, which promotes movement  

     from school to postschool activities including postsecondary education, 

     vocational training, integrated employment (including supported employment), 

     continuing and adult education, adult services, independent living, and 

     community participation. (602 [30] [A])

Savage (2005) further indicated that IDEA 97 not only required that transition planning be part of a youth’s Individualized Education Plan (IEP) at no later than age 14 but also required that it included a specific plan of action.  The plan of action would include specific steps that the school was taking to ensure that youth were being prepared appropriately for the transition out of high school. The next reauthorization of IDEA, in 2004, included significant changes to the IEP process.  Smith also reported that the changes include a pilot of multi-year IEPs, deleting IEP short-term objective requirements, and adding flexibility in attendance at IEP meetings.  The goal continues to be to provide the highest quality free and appropriate public education for youth with disabilities in both the public and private school setting.  

The involvement of public education in the transition process for youth with disabilities has led to an increase in federal funding for research into programs involving the transition process.  Between 1983 and 2003, the Office of Special Education Programs funded over 500 projects on transition education and services; in addition, federal funds were provided to 46 states to develop changes in the transition process (Kohler & Field, 2003).  Gersten, Baker, Smith-Johnson, Flojo, and Hagan-Burke (2004) analyzed the types of projects funded by the Office of Special Education Programs (OSEP) and found that there was a significant decrease in the funding of experimental research in the field of special education; this includes all special education research including transition programs.  This has led to an increase in qualitative, descriptive, and correlation studies funded by OSEP.  This type of research is useful in analyzing outcomes.  Gersten et al. (2004) reported,      

     …when there is a solid amount of research on effectiveness that is   

     experimental in nature, the documented professional knowledge base can 

     move forward at a much faster pace than during an era when much of the 

     research is qualitative, descriptive, or correlational. (p. 330)

Much of the research continues to focus on how youth with disabilities are doing after they leave high school.  


Several significant studies have been launched to examine the postschool outcomes of youth with disabilities.  The National Longitudinal Transition Study (NLTS) collected data from 1987 to 1990 and included 8,000 with disabilities; the National Longitudinal Transition Study-2 began updating the data on the same sample of youth in 2001 (Cameto, Marder, Wagner, & Cardoso, 2003).  The study found that although parents reported that 54% of youth with disabilities were employed in paying jobs during a one-year period, only 22% were employed at a given point in time.  Table 2 illustrates the types of jobs youth held both as regular employment and part of a school supported work-study (Cameto et al., 2003).  
Table 2
Most Common Types of Jobs Held by Working Youth With Disabilities

	
	Percentage

	
	Work-Study
	Regular

	Maintenance
	16
	24

	Personal care
	9
	19

	Food service
	19
	16

	Trades
	9
	8

	Retail
	8
	6

	Clerical
	15
	6


NLTS found that 27% of youth with disabilities had been enrolled in postsecondary school, compared with 68% of youth in the general population (NLTS, n.d.).  Table 3 shows the enrollment percentages of youth with disabilities in postsecondary school (NLTS, n.d.).
Table 3
Postsecondary School Enrollment of Youth With Disabilities 3-5 Years Out of School
	
	Percentage of Youth Who, Since High School, Had Enrolled In:

	Primary Disability Category
	Any Postsecondary School
	Postsecondary Vocational School
	2-Year College
	4-Year College

	All conditions
	26.7
	15.9
	11.3
	4.2

	Learning Disability
	30.5
	19.0
	13.7
	4.4

	Emotional Disturbance
	25.6
	15.4
	10.1
	4.2

	Speech Impairment
	48.8
	16.4
	25.4
	13.3

	Mental Retardation
	12.8
	9.6
	3.6
	.0

	Visual Impairment
	57.0
	15.6
	27.5
	33.4

	Hard of Hearing
	60.4
	16.0
	40.4
	15.7

	Deafness
	60.0
	22.5
	33.2
	22.1

	Orthopedic Impairment
	46.3
	12.6
	32.3
	12.9

	Other Health Impairments
	56.0
	33.9
	28.4
	21.9

	Multiple Disabilities
	8.6
	.7
	7.9
	2.2



Wells, Sandefur, and Hogan (2003) examined data from the National Educational Longitudinal Study (NELS) of 1988 and the National Longitudinal Transition Study of Special Education Students (NLTS) of 1987-1991.   The NELS Study examined 12,490 participants, ages 20 years old at follow-up: 1,570 youth with disabilities (NELS-D) and 10,920 youth without disabilities (NELS).  Youth self reported their disability, but youth who could not complete the questionnaire were excluded from the study.  NLTS included 5,297 participants, ages 18-26, with a disability. Disability was determined by school records, and parents and youth provided data in study.  The data shows that a higher percentage of youth with disabilities have not completed high school or obtained a GED, in comparison with non-disabled peers.  Non-disabled youth are more likely to attend postsecondary school.  When comparing whose more likely to be employed, NLTS women are the least likely to be working.  The remaining groups are relatively equal, but the majority of non-disabled youth are attending postsecondary school; therefore, these youth would be less likely to be employed while in school.  Wells et al. summarized their findings, “Our analysis demonstrates important substantive differences between youth with and without disabilities in statuses achieved after the high school years.  These differences reflect the special challenges and barriers faced by youth with disabilities.”  

The investments have not seen the desired outcomes.  Despite the federal mandates and monies, youth with disabilities continue to lag behind their non-disabled peers (Blackorby & Wagner, 1996).  Hirst and Baldwin (1994) found that youth with disabilities were less likely than their non-disabled peers to have a job, control their finances, move out of parents’ houses, and have the skills necessary for living on their own.  Numerous researchers have investigated the barriers and challenges youth with disabilities face as they transition out of high school (Aseltine, Jr. & Gore, 2005; Beresford, 2004; Betz & Redcay, 2005; Gerber et al., 2004; Hicks-Coolick & Kurtz, 1997; Hoster et al., 1989; Lehman, Clark, Bullis, Rinkin, & Castellanos, 2002;  Madaus, 2005; Myklebust, 2002; Noyes & Sax, 2004; Sanderson, 2001; Smith & Puccini, 1995; Wagner et al., 1993).  Some of the barriers youth with disabilities encounter as they transition out of high school into the adult world are: a) inability to obtain appropriate accommodations b) lack of interagency communication among service providers, c) failure of secondary schools to prepare youth academically, d) lack of self-determination skills, and e) lack of the social and communication skills necessary to succeed in the adult world.
Barriers to Transition
Inability to Obtain Appropriate Accommodations


Youth with disabilities struggle to obtain appropriate accommodations, both at postsecondary institutions and in the work place.  One of the biggest challenges youth and their families encounter is their lack of understanding of how to obtain services in the postsecondary environment (Madaus, 2005).  Youth are responsible for requesting their accommodations in postsecondary institutions.  Madaus and Shaw (2004) explain, 

     A 504 plan at the secondary level does not carry over to the postsecondary 

     level.  Section 504 and the Americans with Disabilities Act of 1990 provide 

     equal access (i.e., no discrimination) but only if students are “otherwise

     qualified,” self-identify, and provide acceptable documentation of a disability.   

     (p. 84)
Many youth do not realize that a case manager will not be contacting them to schedule an IEP meeting to arrange accommodations once classes begin in the postsecondary institution.  Youth are limited by not knowing how, when or what accommodations to ask for as they enter the new school.  Problems obtaining appropriate accommodations also occur in the workplace for youth with disabilities.  In the workplace, self-disclosure is required in order to receive accommodations.  Gerber, Price, Mulligan, and Shessel (2004) conducted a study of 25 American adults and 24 Canadian adults with learning disabilities and found that the majority of these workers, both in America and Canada, did not self-disclose in their job interviews.  This prevented workers from receiving accommodations in the workplace – accommodations that may have helped them perform their jobs better.  Furthermore, in Gerber et al.’s study none of the 25 American workers felt comfortable discussing their disability with their potential employer; many expressed being embarrassed and not understanding the laws in place to protect their disclosure.  The failure of youth with disabilities to receive appropriate accommodations in postsecondary institutions and in the workplace limits their abilities to compete at an equal level with non-disabled co-workers.
Lack of Interagency Communication


The lack of coordination of services and communication among service providers has a significant impact on the transition process for youth with disabilities.  Focus groups of youth with disabilities in 10 states commented on the need for improved coordination across support services and the importance of student support services (Dowrick, Anderson, Heyer, & Acosta, 2005).  A study conducted in the United Kingdom reported that there is a lack of real two-way communication between secondary and postsecondary institutions that result in youth with disabilities not being informed sufficiently (Sanderson, 2001).  Lehman, Clark, Bullis, Rinkin, and Castellanos (2002) found that youth are rarely given the information that they need to access adult services.  Youth are accustomed to receiving services in the secondary environment where the school is responsible for making sure they receive the necessary services.  They are not prepared to seek services on their own at the postsecondary level.  IDEA mandates school personnel to address the coordination of services in the IEP, yet youth continue to report that agencies are not providing the needed services (Noyes & Sax, 2004).  Pearman, Elliott, and Aborn (2004) studied a model in which secondary and postsecondary institutions in California formed a partnership so youth with disabilities could attend college classes while still being enrolled in secondary school.  This model allowed youth with disabilities to learn and experience the demands of postsecondary institutions while still receiving the extra supports of high schools.  Pearman et al. found that this model gave youth with disabilities an opportunity to gain a better understanding of the available supports and services at the postsecondary level allowing for a smoother transition from secondary school.  More communication and coordination among service providers would make the transition process less stressful and more productive for youth with disabilities.

Failures of Secondary Schools


Schools have failed to prepare youth with disabilities for the academic demands of postsecondary education.  Hicks-Coolick and Kurtz (1997) found in a qualitative study of directors at nine postsecondary institutions that youth with disabilities are aided and given instruction designed to maximize their academic achievements and ensure their well being; in addition, many youth are not being challenged academically sufficiently because teachers do not want youth to fail or doubt their abilities.  Despite youth with disabilities being involved in general education classes, many teachers report that they do not believe the curriculum is appropriate and do not think that youth with disabilities should be held to the same standards as their non-disabled peers (Browder & Cooper-Duffy, 2003).  If youth are not being prepared academically in secondary school, they will not succeed in the increasing challenging environment of postsecondary school.


Many youth with disabilities will not proceed to a postsecondary institution after high school and will enter the work force.  Nagle (2001) reported that 14% of youth with disabilities and 53% of youth without disabilities attended postsecondary education.  Nagle also found that career assessments should provide youth with disabilities with a clear vision of the future.  Assessments should identify the strengths and skills of youth, as well as their career interests. Smart (2004) conducted a study of 17 parents of youth with severe and/or complex learning difficulties and found that only 4 of the 17 youth (23.5%) had received any type of career advice.  Aseltine and Gore (2005) found that exposure to high school curriculum that centered on the connection between education and career opportunities were predictive of a more successful career outlook.  IDEA mandates that youth with disabilities receive the same curriculum as youth without disabilities, yet also recognizes that access to that curriculum should not block youth access to other curriculum that may achieve positive outcomes (Dymond & Orelove, 2001).  For example, youth may not want to attend postsecondary school, so some type of vocational skills training in their desired career field would produce better postschool outcomes.  Dowrick et al. (2005) conducted focus groups of youth with disabilities in 10 states; youth in the study identified internships and job training as two of the most valuable supports needed to find employment.  Youth need to be prepared for the demands of competitive employment as well as the educational demands of postsecondary institutions. 
Lack of Self-Determination Skills


Youth with disabilities lack self-determination skills.  Trainor (2005) discusses the key components of self-determination as choice, decision making, and goal attainment; in addition youth must act on their decisions and learn from their experiences.  They need to be able to make choices, articulate their wants and needs, and develop plans to reach their goals.  IDEA does mandate that youths’ preferences and interests be taken into account as part of the transition planning process of the IEP.  Ward, Mallett, Heslop, and Simons (2003) conducted a study of 272 parents of youth with learning disabilities in England.  They found that 42% of youth who did have a transition plan reported that the youth had little if any involvement in the transition process, and 25% of the youth indicated that they were not involved at all in the transition process.  Wehmeyer and Schwartz (1997) report that youth with disabilities who are self determined are more likely to be happy and have a better quality of life (be employed, live on own, and earn higher wages) than their peers who do not consider themselves to be self determined.  Carter, Lane, Pierson, and Glaser (2006) conducted a study of 85 high school students – 39 with emotional disturbance (ED) and 46 with learning disabilities (LD) – to assess their self-determination abilities.  Results showed ED youths’ perceptions of their self-determination abilities were significantly higher than educators’ perceptions, students with ED were judged to have limited capacity for self-determination, and students with ED scored significantly lower than those with ED (Cater et al.).  These results may demonstrate that educators lack belief that youth with ED can effectively determine their own paths in the transition process.  Neubert (2003) found that youth need to understand their needs, desires, and interests and be able to explain those to employers, service providers and postsecondary personnel.  In addition, parents need to involve youth actively in the decision making process and provide them with direction in making sound decisions (Ward, 1991).  Parents and educators need to better prepare youth to make their own choices and decisions for a successful transition to adulthood.  
Lack of Social and Communication Skills


Lack of social and communication skills pose a significant barrier to a successful transition to adulthood.  Strong social skills are necessary for obtaining services and employment, as well as for maintaining friendships.  Nagle’s (2001) study found that lack of social skills had a significant impact on the employment of youth with visual impairments.  Although strong social skills will not guarantee a job, the lack of social skills will guarantee that someone will not be hired.  This problem is not limited to youth with visual impairments.  Youth with disabilities report having positive experiences at school, but the majority were not involved in any extra-curricular activities at school (Betz & Redcay, 2004).  This suggests that youth were not as involved in the school social experience as typical peers.  Youths’ social skills are an indication of their ability to obtain and maintain friendships and obtain employment.  Good social skills tie closely with good communication skills.  The manner in which youths express their thoughts will influence how people listen to them.  It is critical for all youth, regardless of whether or not they have a disability, to have good communication skills (eye contact, posture, body language, ability to express ideas clearly, etc.) to ensure that people listen to what they are saying.  Many youth with disabilities have not had enough opportunities to develop fully their social and communication skills.

All youth face challenges as they transition out of high school into the adult world.  For many youth with disabilities, the time after high school graduation is the first chance to make choices and decisions without the input of their parents.  Youth with disabilities encounter typical challenges in addition to complex support needs in finding employment, living independently, and obtaining postsecondary education (Morningstar, Kleinhammer-Tramill, & Lattin, 1999).  In addition to the barriers mentioned previously, youth with disabilities encounter even more challenges including the following: lack of awareness or understanding of their disability, difficulties in selecting the right program based on the needs of their disability, and transportation concerns.  Not enough research has been done in those areas to report on any significant findings.  Researchers need to continue to conduct studies to determine best practices in overcoming these barriers (Gersten et al., 2004).  However, some methods have shown some promising results.
Successful Methods
Self-Determination


Self-determination has been identified as an important strategy that will increase the abilities of youth with disabilities to effectively transition to adulthood.  Youth need opportunities from a very young age to develop their abilities to make appropriate and effective decisions.  Researchers effectively used a self-determination model with a young man with autism to teach him to make his own decisions, solve his own problems, and direct his own IEP meetings (Held, Thoma, & Thomas, 2004).  Table 6 shows the problem-solving sheet that was used with the young man with autism to work through his problems.  
Table 4
Problem-Solving Sheet

	Name:



	What happened?



	What’s the real problem?



	Choices
	Consequences

	
	

	
	

	
	


Mark the choice that best meets your needs and goals!
Use of this sheet gave the young man an opportunity to analyze the choices that he might make and work through the consequences of those choices.  This helped him have a greater voice in his transition planning.  In another study, self-determination was effective in involving youth with Learning Disabilities (LD) in the transition planning process (Trainor, 2005).  Participants reported that they were not only able to articulate their goals for inclusion in their transition planning, but they also were able to use these same skills at home with their families.  The development of self-determination skills in youth with disabilities gives youth the opportunity to make their own decisions and express their goals and aspirations to educators, service providers, and parents.  This allows youth with disabilities to gain control of the transition process.  The next two topics discussed will be person-centered planning and participatory action research.  Both are useful tools in developing the self-determination abilities of youth with disabilities.  
Person-Centered Planning

As youth with disabilities are able to develop their self-determination skills and take a more active role in developing their plans for life after high school, youth find themselves at the center of the transition planning process at school.  Morningstar et al. (1999) found, “Individualized planning is a central component of self-determination because it focuses on the unique needs and aspirations of the person.”  Having the youth at the center of the transition planning process is ideal, as it keeps the youth actively involved in the process of achieving the goals that the youth has developed.  A number of programs have been developed that incorporate placing the youth at the center of the planning process; two of those programs are Making Action Plans (MAPS) and Planning Alternative Tomorrows with Hope (PATH).  These programs both involve bringing together a team to support youth in achieving their goals and incorporating action plans in the process (Kilbane & Sanderson, 2004).  Nelson (2005) found that person-centered planning was the framework for developing an effective transition model for youth and young adults in Alabama.  Figure 1 illustrates placing the youth at the center of planning (Nelson).  Weir (2004) found that person-centered planning was a key support in the success of youth with disabilities in their plans to attend college.  
Figure 1.  Personal Futures Planning Map for Student A: Participation in the Community

[image: image1]
The process is successful when the youth is at the center of the planning and all members of the team are working together to achieve the youth’s goals.  As the team is aware of the youth’s goals, members are more likely to work with each other to produce better outcomes for the youth.

Participatory Action Research


Participatory Action Research (PAR) has proven to be an effective model is developing the self-determination abilities of youth with disabilities.  The PAR process involves having participants set personal goals, developing a strategy to achieve the goal, collecting data to analyze whether or not the strategy is effective, and then based on the data, either continuing with the original strategy or making adjustments to develop a new strategy.  Burstein, Bryan, and Chao (2005) utilized PAR to work with 20 high school and college students with disabilities to analyze their needs, set goals, and implement strategies to achieve the goals. They found that PAR was effective with the youth in addressing issues they were encountering in their lives and planning strategies to overcome the barriers they may have encountered.  Figure 2 illustrates the steps of PAR (Burstein et al., 2005).  PAR also was used with young refugees in camps in Kenya to empower the youth for success.  Cooper (2005) found that the PAR process gave the youth the potential to “develop new knowledge, capacities, consciousness and opportunities to express themselves, however, it did not indicate that there is enough to counter the structural challenges inherent to life as a young refugee in a camp.”  The PAR process can be effective model youth can use throughout the lives as they continue to encounter challenges and barriers.
Figure 2.  Steps in Participatory Action Research
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In summary, federal mandates had a significant impact on the education of youth with disabilities.  As a result, the number of youth with disabilities receiving services in both public and private schools had grown significantly over the last 30 years.  The federal mandates had not only increased the number of youth being served, but had also increased the quality of education being provided including the requirement for schools to develop transition plans for youth with disabilities.  As youth with disabilities continued to succeed in schools, they also continued to graduate from secondary school and enter the adult world.  All youth encountered challenges as they enter the adult world, yet youth with disabilities encountered more unique and challenging barriers to a successful transition.  Those barriers included the following: inability to obtain appropriate accommodations, lack of interagency communication among service providers, failure of secondary schools to prepare youth academically, lack of self-determination skills, and lack of social and communication skills.  One strategy had proven effective in helping youth with disabilities overcome these barriers: self-determination skills.  Two additional strategies: person-centered planning and PAR were effective means in increasing the self-determination abilities of youth with disabilities.  This study was being conducted to look at one intervention strategy, Fast Track, and its effectiveness in improving the abilities of youth to make a successful transition to adulthood.  Fast Track utilized the PAR process to develop youths’ skills in areas key to a successful transition: education, vocation, money management, housing, transportation, and social skills.   
CHAPTER 3
Method
Participants

Study participants included approximately 100 young adults with disabilities – 75 in the treatment group taught using the Fast Track curriculum and 16 in the control group receiving no instruction.  All participants were receiving services in school under an Individualized Education Plan (IEP), and the IEP served as proof of disability for all participants.  The level and types of disabilities varied significantly across participants with a majority being classified as having learning disabilities (LD). Both groups included youth between the ages of 14-21 years old with a disability.  The majority of participants were students from local high schools in the metro-Phoenix area.  

Measures


All study participants, Fast Track and control group, were administered a 3-part questionnaire that served as a pre- and post-test.  The Fast Track group was given the measures prior to beginning the Fast Track training and then upon completion of the program.  The control group received the same pre-post testing with no exposure to any training.  There was a similar time delay between the pre-post testing with the control group, as with the Fast Track group.  The 3-part questionnaire included a Fast Track scale, a Transition Survey, and a Self-Determination measure (see Appendix A).  The Fast Track measure included 35-items to evaluate participants on topics specifically taught in Fast Track.  Participants rated their abilities in several areas key to a successful transition, including education, jobs, social and communication skills, money management, housing, transportation, and health care.  The majority of items involved participants rating themselves on a 4-point Lickert scale.  The following were sample items:
· My ability to be successfully interviewed is:


Very Poor
    Poor
Good

Excellent
I’m not sure

· I worked at: _________________________________________________.

· I have an updated resume:

Yes

No

· My resume is:


Very Poor
    Poor
Good

Excellent
I’m not sure

· My ability to get a job I want is:


Very Poor
    Poor
Good

Excellent
I’m not sure


The second questionnaire was the Youth Transition Survey.  The 153-item survey utilized a 5-part Lickert scale (1-Never, 2-Sometimes, 3-Often, 4-Always, and 5-Not Applicable) for participants to rate the frequency of their participation in skill areas essential to a successful transition including education and vocation, health management, social relationships and communication, independent living, money management and budget, personal appearance and hygiene, and orientation and mobility.  The following were sample items:

· I have good communication skills.
· I interview effectively.
· I am reliable.
· I update my resume.
· I obtain a letter of reference.
· I obtain and keep a job.

The final questionnaire was a 27-item abbreviated variation of the Arc’s Self-Determination Model (Wehmeyer & Kelchner, 1995) developed to assess the self-determination of participants.  The first six items had participants completing the middle of a story, based on the beginning and end provided in the question.  For example, 

· Beginning: You are sitting in a planning meeting with your parents and teachers. You want to take a vocational class. Your parents want you to take the Family and Child Care class. You can only take one of the classes.

· Middle: _________________________________________________________________________________________________________________________________________________________________________________

· Ending: The story ends with you taking the vocational class. 

The next section asked participants to articulate their goals and strategies to achieve the goal. For example, 

· Where do you want to live after you graduate (choose one)?

( I have not planned for that yet.


( I want to live ____________________ (where)

· List three things you should do to meet this goal:

1._________________________________________________________

2._________________________________________________________3._________________________________________________________

The final section asked participants to choose the answer that best described them.  For example, 
· ( I usually do what my friends want. or                                    

( I tell my friends if they are doing something I do not want to.
Materials


The Fast curriculum was designed as an activity-based, 20-hour training program designed for youth with disabilities between the ages of 14 and 25.  Fast Track was taught to participants in the treatment group.  Fast Track centered on the development of participants’ skills in the use of Participatory Action Research (PAR) to develop their skills in self-determination and ability to solve problems they encounter in their everyday life. 
Topics covered in Fast Track included: 

· Education—continuing education in a university, community college, and/or vocational school and knowing what accommodations/funding may be available.

· Vocation—choosing a career/job including selecting an appropriate career, writing a resume, and completing a job application and interview.

· Health—self-management of health care, including knowing how to keep yourself healthy, having an emergency plan, and knowing how to work with your insurance company. 

· Social—sharpening the social skills necessary for getting along with peers, family, health providers, and fellow-workers including moods, optimism, being a good communicator, reading other people’s body language, and using humor in your everyday life.

· Housing—learning about housing options including choosing appropriate housing, finding help with funding, matching yourself with a roommate, and researching what modifications need to be made and how to pay for them.

· Money Management—setting up a budget and keeping track of resources including learning how to value money, becoming a smart shopper, budgeting, managing a savings and checking account, and balancing a checkbook.  

· Transportation—learning about transportation options including public transportation and how to obtain a drivers license.

Procedures
Recruitment of Participants


Participation in Fast Track was offered as part of a larger grant awarded by the City of Phoenix Workforce Connection.  The Fast Track served as the introductory life skills/work readiness training.  Once completed participants had the opportunity to work with a Career Advisor at Goodwill of Central Arizona to identify and obtain goals in employment and education/training opportunities.  The overall goal of the grant was to have participants graduate from high school and receive some type of vocational and/or technical training that would aid them in obtaining future employment.


Teachers and job coaches at local high schools (Barry Goldwater, Glendale Union, Next Step, North, and Transitions) contacted the principal investigator to include classes of youth with disabilities at their schools.  The teachers and/or job coaches either had previous experience with Fast Track or responded to invitations sent out through teachers, special education departments, and local community organizations.  In addition, individuals also were eligible to participate in the program.  These individuals responded to invitations sent out through teachers, special education departments, and local community organizations.  The job coach at one of the high schools where Fast Track was being offered recruited a control group to participate in the pre-post testing.  
Training

The principal investigator conducted the training at various high schools in the metro-Phoenix area, as well as separate classes for those participants who participated on an individual basis.  The principal investigator administered Fast Track at each of the high schools for a 55-minute session over a 21-week period.  The classes were taught in the regular classrooms of the youth with disabilities.  Additional classes were held at an office location for youth who participated individually.  These classes met for a period of 240-minutes each Saturday for five consecutive weeks.  
Analysis


Participants in both the treatment and control groups were administered a 3-part questionnaire as a pre- and post-test to determine the overall effectiveness of the curriculum.  A one-way analysis of variance was conducted to evaluate the relationship between participation in Fast Track and preparedness for the transition out of high school.  The independent variable, participation in Fast Track, included two levels: Fast Track and control group.  The dependent variable was the difference in scores on the combined totals of the 3-part questionnaire completed by participants.  

CHAPTER 3
Results and Discussion
Results

A one-way analysis of variance was conducted to evaluate the difference in means between treatment group, youth participation in Fast Track classes, and control group, no intervention.  The independent variable, Fast Track participation, included two levels: treatment and control.  The dependent variable was the net increase in scores on a 3-part questionnaire completed by youth as pre-post testing.  The ANOVA was significant, F(1, 92) = 9.34, p < .01.  The means and standard deviations are reported in Table 5.

Table 5

Means and Standard Deviations of Fast Track vs. Control Group
	Treatment
	n
	M
	SD

	Fast Track
	78
	67.55
	84.63

	Control
	16
	    .06
	54.05

	Total
	94
	56.06
	83.98


Figure 3 illustrates the score distribution of treatment vs. control.  The results of the one-way ANOVA supported the hypothesis that participation in Fast Track had a differential effect on the improvement in test scores in youth. 

Figure 3.  Score Distribution of Fast Track and Control Groups
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Discussion

This study yielded promising evidence that Fast Track can make a meaningful impact on youth with disabilities as they transition to adulthood.  Youth completing Fast Track showed a higher increase in scores on the 3-part questionnaire administered as pre-post testing than youth in the control group.  The questionnaires were designed to measure their ability to transition successfully.  The questionnaires included items where youth rate their abilities, answer questions, and state goals in areas such as education, jobs, social and communication skills, money management, housing, and health care.  In addition, their self-determination skills were measured.  Fast Track youth showed significantly higher improvements in scores than their peers in the control group.

The participants in this study were comprised of youth with disabilities of ages 14-21 years of age; the average age of participants was 17.84 years.  The majority of youth who participated had learning disabilities in one of more subject areas.  The youth participated in Fast Track as part of a larger grant funded by the City of Phoenix.  The grant utilized Fast Track as the work readiness training.  Once completed, youth work with Goodwill of Central Arizona’s Workforce Development Program.  As youth elected to participate in the grant, random selection of participants was not an option.  Additionally, the breakdown of youth between treatment and control groups favored substantially those participating in Fast Track.  These factors limited the ability to generalize the results to the population as a whole.   

The results support the effectiveness of administering curriculum to youth with disabilities, specifically designed to increase their skills in areas essential to successful transitions.  All youth need to have skills in place to be successful in life once they leave high school, but youth with disabilities need additional instruction in order to develop these skills.  Fast Track increased youths’ performance in areas covered in the curriculum, including vocation, education, housing, transportation, money management, social skills, health care, and participatory action research.  These results support providing additional instruction to better prepare youth with disabilities for life after high school.

Fast Track utilized the Participatory Action Research (PAR) to develop youths’ abilities to make a successful transition. PAR has been proven to be an effective strategy in teaching youth to set goals and overcome barriers that they may encountered in their lives (Burstein, Bryan, & Chao, 2005). Youth with disabilities face significant barriers in life, including inability to obtain appropriate accommodations, lack of communication among agencies providing services, lack of self-determination skills, as well as social and communication skills.  Cooper (2005) found PAR to be effective in teaching youth to express themselves.  Youths’ abilities to set goals for themselves and voice their opinions are skills that will help them overcome barriers they may encounter.  In addition, setting goals and voicing their opinions will improve the IEP process.  Fast Track increased youths’ abilities to utilize the PAR process to overcome barriers.

Youths’ involvement in the transition planning in their IEP will increase the effectiveness of the plan.  Weir (2004) found that person-centered planning was a key support in the success of youth with disabilities in their plans to attend college.  Many youth with disabilities will not attend postsecondary education.  Only 14% of youth with disabilities attend postsecondary education, as opposed to 53% of their non-disabled peers (Nagle, 2001).  Youth with disabilities failure to attend postsecondary education decreases their ability to gain competitive employment (Zafft, Hart & Zimbrich, 2004).  Schools must not only prepare youth for the demands of school, but also prepare them for the transition out of school and into the world of competitive employment and adulthood.        

Educational Implications

Currently, schools are not doing a good job of preparing youth with disabilities for the transition to adulthood.  Youth with disabilities continue to lag behind their non-disabled peers.  The percentage of youth with disabilities entering post secondary education is much smaller than their non-disabled peers (Blackorby and Wagner, 1996).  This means that effective programs need to be developed to better prepare youth with disabilities.  Unfortunately, many schools have no transition curriculum or programs in place to assist youth.  Some teachers have taken it upon themselves to develop their own programs, but without any type of data to support the effectiveness of their programs.  Effective transition programs which assist youth in acquiring the knowledge and skills for future success, need to be implemented and utilized in schools throughout the country. 
Limitations


The sample was comprised of those participants who respond to an open invitation; therefore, the sample may not contain an accurate representation of youth with disabilities across the population.  The sample obtained for the study results in an unequal distribution across the research cells; this may have an impact on the accuracy of the analysis.  In addition, participants completed a 3-part questionnaire.  As no grades were given, there was no way to ensure participants answered accurately and completely.  Due to time constraints, no interviews with parents and/or teachers were conducted to determine if the answers provide an accurate representation of participants’ knowledge and abilities.  The measures being used to evaluate the effectiveness of the curriculum have been developed as part of a larger research project.  The questionnaires were designed to measure youths’ ability to make a successful transition.  Questions exist as to whether the measures are reliable and valid, and provide an accurate representation of the skills and abilities of the participants in the research.  Finally, time constraints did not permit follow up with participants to determine if participation in the program will make a significant difference in the long-term success of participants.

Suggestions for Future Research


This study examined the effectiveness of one transition program, Fast Track.  The promising results of this study warrant future research.  Additional analysis on the effectiveness of the Fast Track program should involve a random sampling of participants to allow generalization to the population.  This sample should include a larger, equal distribution across treatment and control groups that would solidify the findings of this study.  

Due to time constraints, this study failed to look at the effectiveness of the combination of Fast Track paired with Goodwill’s Workforce Development Program.  Fast Track provides the work readiness training.  Then, youth work with a Goodwill Career Advisor to move into gainful employment and/or vocational, technical school training, and/or college.  Additional research including a longitudinal study examining the long-term effects of youths’ participation in both portions of the grant is also warranted.

As the amount of money invested in preparing youth for adulthood continues to increase, additional research examining any alternative intervention strategies is warranted.  Additional research should include youth with significant disabilities, as well as non-disabled peers.  The goal should be to find instructions that are effective in serving the needs of all populations and better preparing all youth for success in adulthood.       
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APPENDIX A
QUESTIONNAIRES:

FAST TRACK

SELF-DETERMINATION
YOUTH TRANSITION SURVEY

FAST TRACK

Name: _________________________

Date: ______________________

1. I have an educational goal:

Yes

No

2. My educational goal is: _________________________________________.

3. My knowledge of educational options after high school is:


Very Poor
    Poor
Good

Excellent
I’m not sure

4. I have a career goal:


Yes

No

5. My career goal is: _____________________________________________.

6. My knowledge of career/jobs is: 


Very Poor
    Poor
Good

Excellent
I’m not sure

7. I have had a job:


Yes

No

8. I was interviewed for the job:

Yes

No

9. My ability to be successfully interviewed is:


Very Poor
    Poor
Good

Excellent
I’m not sure

10. I worked at: __________________________________________________.

11. I have an updated resume:

Yes

No

12. My resume is:


Very Poor
    Poor
Good

Excellent
I’m not sure

13. My ability to get a job I want is:


Very Poor
    Poor
Good

Excellent
I’m not sure

14. My ability to get along with others at school/work is:


Very Poor
    Poor
Good

Excellent
I’m not sure

15. My communication skills are: 


Very Poor
    Poor
Good

Excellent
I’m not sure

16. My social skills are:


Very Poor
    Poor
Good

Excellent
I’m not sure

17. In general, I feel happy:


Never

  Once in a while
Some of the time
Most of the time

18. My ability to manage money is:


Very Poor
    Poor
Good

Excellent
I’m not sure

19. I use a debit card:


Never

    Sometimes
Often

Most of the time

20. I write checks:


Never

    Sometimes
Often

Most of the time

21. I use a credit card:


Never

    Sometimes
Often

Most of the time

22. I have a budget:



Yes 

No

23. I stick to my budget:


Never

    Sometimes
Often

Most of the time

24. My knowledge of future housing options is:


Very Poor
    Poor
Good

Excellent
I’m not sure

25. I use public transportation:




Never

    Sometimes
Often

Most of the time

26. My ability to use public transportation is:


Very Poor
    Poor
Good

Excellent
I’m not sure

27. I have a driver’s license:


Yes 

No

28. I plan on getting a driver’s license:

Yes

No

29. I know how to obtain a driver’s license:
Yes     
No

30. I manage my own health care:

Yes

No

31. My ability to manage my own health care is:


Very Poor
    Poor
Good

Excellent
I’m not sure

32. I make my own doctor’s appointments:
Yes

No

33. My confidence in visiting the doctor on my own is:


Very Poor
    Poor
Good

Excellent
I’m not sure

34. I have health insurance:


Yes 

No

35. My understanding of my insurance is:


Very Poor
    Poor
Good

Excellent
I’m not sure

Name: ___________________________







Self-Determination
Part A. Directions: Each of the following questions tells the beginning of a story and how the story ends. Your job is to tell what happened in the middle of the story. Read the beginning and the ending for each question, and then fill in the middle of the story. 

1. Beginning: You are sitting in a planning meeting with your parents and teachers. You want to take a vocational class. Your parents want you to take the Family and Child Care class. You can only take one of the classes.

Middle: __________________________________________________________________________________

_________________________________________________________________________________________

Ending: The story ends with you taking the vocational class. 

2. Beginning: You hear a friend talking about a new job opening at the local bookstore. You love books and want the job. You decide you would like to work at the bookstore.


Middle: __________________________________________________________________________________


_________________________________________________________________________________________


Ending: The story ends with you working at the bookstore. 









3. Beginning: Your friends are acting like they are mad at you. You are upset about this.


Middle: __________________________________________________________________________________


_________________________________________________________________________________________

Ending: The story ends with you and your friends getting along just fine.

4. Beginning: You go to your English class one morning and discover your English book is not in your backpack. You are upset because you need that book to do your homework. 


Middle: __________________________________________________________________________________


_________________________________________________________________________________________

Ending: The story ends with you using your English book for homework.

5. Beginning: You are in a club at school. The club advisor announces that the club members will need to elect new officers at the next meeting. You want to be the president of the club. 


Middle: ____________________________________________________________________________________

_________________________________________________________________________________________


Ending: The story ends with you being elected as club president.

6. Beginning: You are at a new school and you don’t know anyone. You want to have friends.


Middle: __________________________________________________________________________________


_________________________________________________________________________________________


Ending: The story ends with you having many new friends at school.

Part B. Direction: Please answer each of the following questions.

7. Where do you want to live after you graduate (choose one)?

( I have not planned for that yet.


( I want to live ____________________ (where)

8.  List three things you should do to meet this goal:

1._________________________________________________________________________________

2._________________________________________________________________________________

3._________________________________________________________________________________

9. Where do you want to work after you graduate?

( I have not planned for that yet.


( I want to work _____________________ (where)

10. List three things you should do to meet this goal:

1._________________________________________________________________________________

2._________________________________________________________________________________

3._________________________________________________________________________________

11. What type of transportation do you plan to use after you graduate?

( I have not planned for that yet.

( I plan to use ____________________________ (what type)

12.  List three things you should do to meet this goal:

1._________________________________________________________________________________

2._________________________________________________________________________________

3._________________________________________________________________________________

Part C. Directions: Check the answer that BEST describes you. Choose only one answer for each question. 
	1. ( I usually do what my friends want. or                                    
    ( I tell my friends if they are doing something I do not      want to. 
	 9. ( I have the ability to do the job I want. or                                      
     ( I cannot do what it takes to do the job

        I want.

	2. ( I tell others when I have new or different ideas or opinions. or                                                                                   

    ( I usually agree with other peoples’ ideas or opinions.                                                                  
	10. ( I don’t know how to make friends. or                                 
      ( I know how to make friends.

	3. ( I usually agree with people when they tell me I can’t do something. or
    ( I tell people when I think I can do something that they                                                                          tell me I can’t.     
	11. ( I am able to work with others. or                                   
      ( I cannot work well with others.



	4. ( I tell people when they have hurt my feelings. or                                                                                        

    ( I am afraid to tell people when they have hurt my feelings.                                                                                              
	12. (  I do not make good choices. or                                    
      (  I make good choices. 

	5. (I make my own decisions. or                          

    ( Other people make decisions for me.                                             

	13. ( If I have the ability, I will be able to get the job I want. or
      ( I probably will not get the job I want even if I have the ability.                                                  

	6. ( Trying hard at school doesn’t do me much good. or
    ( Trying hard at school will help me get a good job.                                                                                 
	14. (  I will have a hard time making new friends.  or                                      
      ( I will be able to make new friends. 

	7. (  I can get what I want by working hard. or                         

    (  I need good luck to get what I want.                  
	15. ( I will be able to work with others if I need to. or                                       
      ( I will not be able to work with others if I need to.

	8. ( It is no use to keep trying because that won’t change things. or                                            

    ( I keep trying even after I get something wrong.
	 


YOUTH TRANSITION SURVEY

Please use the following scale to rate the FREQUENCY of each item:

       
1 = Never


3 = Often

5 = Not Applicable

2 = Sometimes     

4 = Always
Education & Vocation
Goal: I know what job I want and what I need to do to prepare for that job.

	General

· I know what careers interest me.

· I meet with my school counselor, vocational rehabilitation, or disability specialist to discuss potential jobs.

· I interview people in jobs that interest me.

· I shadow someone who has a job that interests me.

· I volunteer to work at places that interest me.

Skills 

· I study effectively.
· I am well organized.
· I have good communication skills.
· I interview effectively.
· I am reliable.
· I update my resume.
· I obtain a letter of reference.
· I can keep a job.
· I attend local workshops and take advantage of on-the-job training.
Time Management

· I sign up for my classes and schedule my appointments.
· I am on time for appointments.
· I use a calendar, Day Timer, or PDA to keep track of my appointments.
· I prepare in advance for meetings (clothes, materials, and transportation).
· I am aware of the time factor in scheduling and participating in meetings.
· I decide on timelines for the completion of short- and long-term goals.
Knowledge

· I identify skills necessary in careers that interest me.
· I take advantage of any services (government or private) that may assist me in obtaining a job.
IEP

· I conduct my Student-Led IEP, which includes setting career goals.

· I work with my Case Manager to develop my IEP.

· I identify my strengths and weaknesses.

· I identify necessary changes/updates to my IEP.

· I identify future short- and long-term goals.

· I identify plans to achieve my goals.

· I discuss my goals/plans with my parent/guardian.

· I read my completed IEP.

· I ask for explanations about concerns, questions regarding the items in my IEP.

· I participate in 504 meetings.
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Health Management

Goal: I take responsibility for my personal health care.

	Self-Determination

· I take responsibility for eating a balanced diet.

· I plan balanced meals that meet my individual needs.

· I plan meals based on how many calories it takes for me to maintain a healthy body weight. 

· I take responsibility for my health care needs.

· I take charge of my own therapy plan.

· I understand what it takes for me to stay healthy.

· I can communicate effectively my health-related needs. 

Time Management

· I schedule my doctor’s appointments.

· I use a calendar, Day Timer, or PDA to keep track of my schedule and appointments.

· I arrange my transportation. 

· I arrange activities with time in mind. 

· I arrive on time.

Knowledge

· I have a dietician through my health care plan.

· I maintain my medical records.

· I understand my diagnosis/disability.

· I recognize when my health changes and I need help.

· I can describe health concerns.

· I respond to questions from doctors/nurses.

· I know and can use emergency telephone numbers.

· I contact my health care provider.

· I change providers if necessary.

· I use my medical coverage numbers.

· I fill out medical forms.

· I understand my medications and dosages.

· I understand the side effects.

· I understand my health care coverage and benefit requirements for referrals, prescriptions, etc.

· I understand the length of my coverage in my family’s insurance policy.

· I explore my options related to my coverage under my health care plan.

· I have a Medical Power of Attorney.

· I understand my rights under the Family Medical Leave Act (FMLA).

· I do what it takes to stay healthy.

· I understand the consequences of alcohol and drug abuse.

· I exercise regularly.

· I know where I can exercise: health clubs, fitness centers, adaptive recreation, personal activities, etc.
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Social Relationships & Communications

Goal: I am confident in various social situations.

	Social Skills

· I make time for fun. 

· I make eye contact with people.

· I smile at people when appropriate.

· I pay attention when people are talking to me.

· I speak politely and appropriately.

· I join in conversations.

· I initiate conversations with others.

· I am a good listener.

· I read other people’s body language.

· I know what it means to be a friend.

· I invite friends over to my house.

· I am interested in the lives of my friends.

· I maintain long-term friendships.

· I plan parties or social events.

· I know what recreational activities are available in my community.
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	Personal Skills and Communication

· I take responsibility for the consequences of my actions.

· I communicate my needs or desires.

· I express and defend my opinions.

· I know when and how to ask for help.

· I understand the benefits of being a team player.

· I identify and express my personal feelings.

· I understand my disability and am able to explain it to someone if he/she asks.

· I know the importance of taking good care of myself: physically, and emotionally.

· I volunteer in my community.

· I participate in school clubs or after-school activities.

· I travel.
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Independent Living

Goal: I develop skills for independent living

	General

· I am comfortable making my own decisions.

· I demonstrate personal responsibility: chores, school, personal care, job, etc.

· I understand housing supports that may be available to me. 

· I take responsibility for signing a lease.

· I fill out applications and get references to rent an apartment.

· I obtain household services: water, electric, phone, etc.

· I take responsibility for having my own apartment or house.

Your Own Place

· I determine what I will need: furniture, kitchen and bath items, laundry, etc.

· I select appropriate roommate(s).

· I hire, manage, and fire personal care attendants.

· I discuss my concerns with my attendant/roommate(s).

· I handle myself appropriately in emergency situations.

· I use a cell phone.

· I use a personal computer, e-mail, TTY, etc.

· I use household tools and appliances appropriately.

· I modify and adapt my home/apartment to meet my needs. 

· I do my laundry.

· I shop, select, and make my own purchases: groceries, clothing, etc.

· I cook healthy meals.

· I follow a recipe.
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Money Management & Budget

Goal: I take responsibility for my own finances.

	Basic Knowledge

· I use money effectively.

· I make purchases.

· I comfortably handle money.

· I make and identify correct change.

Budget

· I have a monthly budget.

· I keep track of what I spend.

· I write down all of my monthly expenses: amounts and due dates.

· I know when my income does not cover my expenses.

· I know how to cut back on expenses to fit my budget.

Banking

· I use my social security number.

· I use a photo I.D. (Driver’s License or State I.D.).

· I set up a savings and/or checking account.

· I know my account numbers.

· I feel comfortable writing checks.

· I balance my checking account.

· I apply for credit and/or debit cards.

· I use credit and/or debit cards safely and smartly.

· I understand how each works.

· I utilize on-line banking services.

Social Security

· I apply for benefits.
· I take advantage of a savings plan with social security.
· I report to social security at the appropriate times.
Miscellaneous

· I file important papers on time.
· I keep important papers organized.
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Personal Appearance & Hygiene

Goal: I take responsibility for my appearance and hygiene.

	Personal Appearance

· I shower/bathe regularly.

· I wash and comb my hair.

· I brush my teeth.

· I regularly look for pressure sores.

· I keep my finger and toe nails clean and trimmed.

· I am attentive to possible body odors.
Style

· I know current styles and trends.

· I know what styles look good on me.

· I pick out my clothes.
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Orientation & Mobility

Goal: I take responsibility for my safety and transportation.

	Transportation

· I use multiple resources (car, bus, Dial A Ride, etc.) to get around the community.

· I know how to obtain a driver’s license.

· I use public transportation.

Orientation

· I safely cross the street.

· I safely use various modes of transportation.

· I can identify unsafe situations.

Mobility

· I understand how to maintain my wheelchair equipment.
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