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ARIZONA DEPARTMENT OF JUVENILE CORRECTIONS

Black Canyon School

24601 N. 29th Avenue

Phoenix, AZ  85027

PSYCHOEDUCATIONAL EVALUATION
Name:  Michael Long 

K#: 18027
Date of Birth: 4/5/84 

Facility: Black Canyon
Date of Testing: 9/16/99

Referred by: Carlson
Date of Report: 9/21/99 

Age: 15-5
Reason for Referral:
     Michael was referred for a psychoeducational evaluation to aid in determining appropriate educational placement and programming.  The referral was based on academic progress.  His reading level was cited as about third grade and his math level at about third grade.  

Primary Language:

     A home language survey prior to evaluation indicated the primary language of the home as Apache, and the primary language of the student as English.

Racial/Ethnic/Cultural/Language Background: 

     Cultural and language factors that could interfere with learning may be present based on the initial home language survey.

Assessment Accommodations:

1.   His language proficiency was assessed in both English and Spanish. 

2.   An adaptive behavior instrument was administered.

3.   The performance (non-verbal) scale of the Wechsler was considered as the most valid indicator of intellectual functioning for use in determining discrepancy for special education services.

     Based on these results cultural disadvantage is ruled out.

Economic/Educational Disadvantage:

     Michael has a history of school truancy and alternative type programming which could lead to consideration of educational disadvantage.  He is fifteen years old but has only completed sixth grade.  While this factor is difficult to completely rule out, it is minimized by the use of grade norms for the last year of school that Michael completed in determining the discrepancy necessary for special education eligibility.  Based on this, there is no evidence of significant educational disadvantage.

Vision and Hearing:

     Michael passed his vision and hearing screening.

Medical/Developmental History:

Records indicate an unremarkable medical/developmental history related to the purpose of this evaluation.

Background Information:


Michael last attended Excell Academy School in seventh grade.  Michael has completed sixth grade.  Michael indicated a previous history of special education services in school.  There were no previous public school or County detention psychoeducational evaluations available.   MERGEFIELD HIST3 Diagnostic testing indicated his intellectual functioning in the average range, reading at third grade, and math at third grade level.

Assessment Procedures:

    Records Review

    WAIS-R

    Interview with Student

    Classroom Observation 

    Tests of Adult Basic Education

    Multilevel Academic Survey Test

    Multilevel Academic Skills Inventory - Math

    Multilevel Academic Skills Inventory - Reading and 

Language Arts

    Vineland Social Maturity Scale

    Reynolds Adolescent Depression Scale

Interview/Test Behavior:

     Michael was cooperative during testing.  No serious emotional factors were exhibited during testing.  His attention span was adequate for the tasks presented to him in the testing situation.  It is felt that the test results are an accurate and reliable estimate of Michael's present functioning.

Classroom Observation:

Michael was observed by the orientation teacher while working independently.  His behavior was appropriate and similar to that of other students.  He was on task most of the time and followed directions most of the time.  There was no evidence of behaviors that would interfere with the instructional situation.  This would be expected given the structured nature of the situation. 

Assessment Scores:

         WAIS-R
     The WAIS-R provides a global measure of intelligence.  It is comprised of two main scales, Verbal and Performance.  The Verbal scale includes subtests that measure receptive and expressive language, verbal comprehension, knowledge of social conventions, and short-term auditory/sequential memory.  The Performance scale includes subtests which are primarily visual, visual/spatial, and hands-on.  The Verbal scale measures verbal and auditory skills while the Performance scale de-emphasizes language and is primarily visual.

Performance Tests
               Picture Completion
 9 

               Picture Arrangement
 10
               Block Design  
 8
               Object Assembly
 8
               Digit Symbol
 9 

                        Performance Score
     44
  IQ  94
Multilevel Academic Survey Test
     The MAST is used to obtain a normative score of the student's grade associated performance.  The test results compare students to other students for purposes of establishing the current level of educational performance and identification of academic needs.  Interpretation of test results is similar to that of the WJ-R, PIAT, Keymath, and K-TEA.  The norm sample included a large proportion of students from the Southwest and included mildly handicapped students.  Grade norms are used for Standard Scores and Percentiles.


    Raw Score  Grade Rating  Standard Score  Percentile
Reading     25
  
3.3  
79 
           8
Arithmetic  6

3.6
  65         
   1
Tests of Adult Basic Education
     The TABE was administered by education staff prior to the psychoeducational evaluation.  It is a set of normative tests designed to measure achievement in reading, mathematics, written expression, and spelling.  The TABE focuses on basic skills that are required to function in society.  The TABE can be used to provide pre-instructional information about a student's level of performance in basic skills, to identify weakness in these skills, and to assist in preparing an instructional program to meet the student's individual needs.

     Reading 
2.7
     Mathematics
3.3
     Language Arts
2.1
Multilevel Academic Skills Inventory
     The MASI is a series of criterion referenced tests designed to identify specific strengths and weaknesses in basic skills.  Testing is individualized for each student based on the levels achieved in testing on the MAST above.  Similar to the Brigance and Enright, the results from the MASI are directly related to the goals and objectives necessary for the student's program.  In addition, the MASI's specific level tests are directly keyed to classroom instruction and are in similar formats to classroom assessments including criteria for acceptable performance (CAP).

                                         Grade Level
Reading Placement Test         
  3
Passage Reading Level       
     3  

Reading Comprehension       
     3 

Written Expression             
  3
Math Computation            
     4
Vineland Social Maturity Scale
     The Vineland is an adaptive behavior measure that gives an estimate of community functioning.  Social competence is measured across the categories of self-help, communication, self-direction, socialization, locomotion, and occupation.

     Michael's social age on this instrument was 15.35, which is commensurate with his chronological age.

Assessment Results:

     Intelligence
     Michael's performance on the WAIS-R indicates intelligence in the average range.  His intellectual profile indicates an expectation to learn and achieve at average levels.

Reading
          MAST       25     3.3     79     8
          MASI
               Placement Test                3
               Passage Reading Level         3
               Reading Comprehension         3
          TABE Total Reading                 2.7
          Specific Level Tests
 

Third Grade Passage - 95 WPM/ 16 errors

          Decode vowel conversions in real words -

 MERGEFIELD ACC1R 30% accuracy


Decode teams -

 MERGEFIELD ACC2R 30% accuracy


Decode clusters in real words -

 MERGEFIELD ACC4R 50% accuracy


Decode endings -

 MERGEFIELD ACC4R 50% accuracy


Decode polysyllabic real words -

 MERGEFIELD ACC5R 40% accuracy
Objectives
          Fourth Grade Passage - 140 WPM/ 7 errors


Decode vowel conversions in real words - 100% accuracy


Decode teams - 100% accuracy


Decode clusters in real words - 100% accuracy


Decode endings - 100% accuracy


Decode polysyllabic real words - 100% accuracy
     Math
          MAST       6    3.6     65     1
          MASI             4 

       
TABE


  3.3
  

Specific Level Tests


Subtraction with regrouping -

 MERGEFIELD ACC2M 20% accuracy


Multiplication facts -

 MERGEFIELD ACC3M 30% accuracy


Multiply multidigit numbers -

 MERGEFIELD ACC4M 0% accuracy

Division facts -

 MERGEFIELD ACC5M 20% accuracy   

Fraction operations -

 MERGEFIELD ACC1M 0% accuracy
Objectives
         
Subtraction with regrouping - 100% accuracy


Multiplication facts -100% accuracy


Multiply multidigit numbers -100% accuracy


Division facts -100% accuracy
Fraction operations - 100% accuracy
Reynolds Adolescent Depression Scale

Diagnostic evaluation using the Reynolds Adolescent Depression Scale, the Suicide Ideation Questionnaire, and a Mental Status Exam did not suggest that an immediate evaluation by a mental health professional was necessary.


Michael's score on this instrument is not indicative of any level of depression.

Educational Diagnosis:

ARS - 15 - 761   Learning Disability

Michael seems to qualify as a learning disabled student.  The basis for this determination is that he exhibits a significant discrepancy between his expected performance as indicated by his Performance Scale IQ score of 94 and his actual reading decoding and comprehension, math calculation and reasoning, and written expression achievement.  


These differences are greater than one standard deviation and constitute a significant discrepancy that does not appear to be correctable without special education and related services.  Observed behavior did not seem to interfere with academic functioning, there were no educationally relevant medical findings, and the effects of environmental, cultural, and economic disadvantage were ruled out.

Least Restrictive Environment:

     It is recommended that a multidisciplinary conference be convened to review the current evaluation results, determine eligibility, and ascertain the most appropriate and least restrictive placement for Michael for the academic year.

 Educational/Behavioral Recommendations:

     Reading
     Based upon administration of the MAST and MASI, Michael is reading at about the third grade level and comprehending at the third grade level.  This student does not seem to have adequately mastered basic grapheme/phoneme correspondence.  This may mean the student is inaccurate at these skills or that he has not become fluent enough at them to use them automatically when reading.

     Strategies for teaching decoding skills that have been found effective should be used.  Focus on specific grapheme or phoneme problems by highlighting them, referring to them frequently, and reinforcing the student for improvement on them.  Insist on complete accuracy in reading.  If necessary, separate the words by pointing to each one and not allowing the student to go on until you move your finger in response to the correct reading of the word.  Reduce overuse of context clues in order to increase reliance on code.  

     Do not attack or criticize the use of context, but select passages that deal with novel content and/or are not redundant, so that fewer context clues will be available.  Encourage the student to attempt unknown words by applying their knowledge of code content.  Do not teach the student reading terminology but do teach sequential, code-based generalizations for word attack.  Also use drills and practice to achieve fluency in code content.

     The following objectives represent Michael's current needs and should be included in his IEP:

Fourth Grade Passage - 140 WPM/ 7 errors


Decode vowel conversions in real words - 100% accuracy


Decode teams - 100% accuracy


Decode clusters in real words - 100% accuracy


Decode endings - 100% accuracy


Decode polysyllabic real words - 100% accuracy
 Math
Based upon administration of the MAST, TABE, and MASI, Michael is at the fourth grade level.  The student is not proficient enough on basic arithmetic facts to use these skills in higher level computation and problem solving.  His basic skills are not adequate in multiplication and division.  Multiplication can be thought of as counting forward more efficiently via the method of counting by a given quantity.  Division can be thought of as counting backward via the same method.


It is no doubt better to teach these underlying strategies until the student is accurate and then to build fluency until the student uses these skills automatically.  It is also critical to verify that the student has the prerequisite knowledge and skills needed to learn these basic facts.

    The following objectives represent Michael's current needs and should be included in his IEP:


Subtraction with regrouping - 100% accuracy


Multiplication facts -100% accuracy


Multiply multidigit numbers -100% accuracy


Division facts -100% accuracy
Fraction operations - 100% accuracy
Language Arts
Based on administration of the TABE and MASI Michael is at the third grade level.  He needs additional instruction in written expression.

     A direct approach should be used to increase these skills.  Direct does not imply meaningless drill or absence of context but focused hands-on instruction.  You tell the student what you want him to do, show him how to do it, and provide opportunities for practice.

     Some specific suggestions for Michael are as follows:

-  Sentence length should be kept to an absolute minimum.  This may be achieved by limiting sentence length to 5-10 words, while phrase or clause length should be limited to 2-4 words.  Minimum sentence length will depend on the complexity of the structure being taught.

-  Pictorial or printed representations of words, phrases, or clauses should be given for all spoken sentences.

-  Knowledge of word - or sentence-formation rules should be established first through recognition and then through production tasks.

-  The rules should be established first with highly familiar word concepts.  It should then be extended to less familiar concepts.

     Behavior
     Michael does not need special behavioral interventions in the classroom.  His program should be structured to foster academic performance.

Summary:

     Michael is a fifteen year, five month old student with a history of poor academic achievement.  Current test results indicate Michael is functioning in the average range of intellectual ability.  Based upon grade norms and his last year completed in school, he is performing below expected levels in reading decoding and comprehension, math calculation and reasoning, and written expression.

     His behavioral problems do not require special education interventions. 

Recommendations
     It is recommended that a multidisciplinary conference be convened to review the current evaluation results, determine eligibility, and ascertain the most appropriate and least restrictive placement for Michael for the academic year.     

The following goals should be implemented as part of his IEP:

     1.  Improve reading skills at least one grade level for both decoding and comprehension.

2.  Improve math skills at least one grade level in the areas of calculation and reasoning.

3.  Improve language arts skills at least one grade level in the area of written expression.

Instruction on the objectives for the goals listed above should be the basis for Michael's program. 

                                   _____________________________

                              Stanley H. Zucker, Ph.D.

                              Certified School Psychologist
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